Bexley Jack and Jill Preschool Inc.
QUALITY AREA 1: PROGRAMMING AND PLANNING
GUIDING CHILDREN’S BEHAVIOUR POLICY
POLICY: 
· To support children to express ideas and feelings constructively and to understand and respect the feelings of others

· To support and guide children’s behaviour with the goal of empowering children to regulate their own behaviours and develop skills to negotiate and resolve conflicts or disagreements with others

· To instil in children an understanding of the limits of acceptable behaviour and the reason for these limits.

· To help children to learn the outcomes of their actions of their behaviour so that they understand how their actions affect those around them.

· For Behaviour Guidance and Management to be consistent throughout the centre. With all staff managing situations in a similar manner, using a positive approach and technique.
· For Parents and Staff to work together to promote the development of safe caring behaviours in their children.

BACKGROUND: A child’s behaviour is their way of communicating with those around them about how they are feeling or what they need. 

Using a developmental perspective when reflecting on children’s behaviour informs us about the skills the child is currently developing - for example how to join a play experience or express strong emotions.
Guiding children’s behaviour also involves developing the child’s awareness of what is good to do, what is not good to do, what is safe and what pleases, angers or hurts others, while also developing the child’s capacity for emotional expression and regulation and self-discipline. 
Setting limits for behaviour is important for the education, safety and protection of children, staff, visitors and the environment. 

Discipline and expectations of behaviour, vary greatly among different cultures, social groups and families. Also, adult’s feelings about discipline are affected by what they experienced as a child. The centre will be sensitive to these differences when managing individual 
children's behaviours.

The children's behaviour will be guided and managed within an environment that fosters self-esteem, and self-worth and encourages positive feelings about themselves.

RELEVANT LEGISLATION:

· Education and Care Services National Regulations 2011

· Children (Education and Care Services National Law Application) Act 2010

KEY RESOURCES:
· DEEWR (2009). Belonging, Being and Becoming – The Early Years Learning Framework for Australia. www.acecqa.gov.au 
· KU Guiding Children’s Behaviour: Promoting relationships and responding positively to challenging behaviour  2013
· Practical Solutions To Practically Every Problem By Steffen Saifer Pademelon Press 1993

· PALS Social Skills Program; Playing and learning to socialize. Wingecarribee Health Service. 2003

· www.circleofsecurity 

· Social Skills: Promoting Positive Behaviour, Academic Success, and School Safety. National Association of School Psychologists. www.naspcenter.org/factsheets/socialskills

PRACTICES:
Introduction

· Parents will be made aware on enrolment of the centre’s policy on Behaviour Guidance.

· Guidance and discipline used with children within the centre will always encourage the individuality, confidence and positive self-esteem of children.

· Staff members will use positive techniques of guidance, praise, redirection, modelling and reinforcement rewards.

· Consistent, clear rules will be established and explained to the children. Parents will also be informed.
· Parents will be told that the centre has a duty of care to ensure the safety and welfare of all the children at the centre.

· Parents will be encouraged to work with staff to promote safe, caring behaviours for all children.
Strategies: Working Towards Successful Behaviour Management

1. Setting the tone of the environment — preventative techniques.

· Create a positive environment by greeting each child warmly every day, speaking in a calm tone at all times, providing choice and interest, and developing a warm reciprocal relationship with every child.

· Catch children being good and express pleasure at appropriate behaviours.

· Accept each child as a worthwhile and important person and understand that each child’s behaviour is a reflection of their life experiences to date.

· Model consideration, patience, courtesy and helpfulness.

· Admire efforts of children to build self-esteem sincerely and consistently.

· Use non-verbal behaviours such as hugs and a caring voice to build trust.

· Name children’s emotions and work to teach children to express their feelings.

· Convey clearly that hurting others is not acceptable.

· Discuss feelings in a group situation. Stories, puppets and role play can be useful.

· The PALS Social Skills Program, promoting positive social interactions, is completed with all children during Term 2 each year.

· Model explicit communication strategies and provide scaffolding to support children to initiate interactions and join in play and social experiences

· Encourage children to think of alternatives to unacceptable behaviour, e.g. talking and reasoning.

· Say what you want the children to do, rather than what you don’t want. For example, “speak quietly” rather than “don’t shout”.

· Give children the opportunity to make decisions and choice.

· Be as consistent as possible so children know what to expect.

· Separate the ‘deed’ from the ‘doer’. Don’t make the behaviour a personal trait of the child, ‘you’re so naughty’, address what the child was attempting to achieve ‘I can see you really want to play, but you need to ask for a turn’ – for example how they could better ask for a turn 
2. Consider the program

· Is the program relaxed?

· Does the program provide variety based on the children’s development and interest?

· Are routines effective for all children to make predicted transitions smooth and effective
·   Does the program minimise waiting times?

· Can the children have input into the program and does it provide them with choice? 
· Establish a physical environment that will promote positive behaviour.                                                                                                   A physical environment that is;

· Organised

· Predictable

· Structured

· Rich and engaging, and

· Consistently available 

and supported throughout by visual documentation that gives the children clear expectations of how they behave there, will significantly enhance children’s social development.

3. Rules

· Rules should be positively and clearly stated using simple pictures. Make sure the children are aware of the rules.

· Eliminate unnecessary rules.

· Rules are designed to support the child as well as protect them from harming themselves and others. 

· Make sure that all staff members follow the rules to help achieve consistency

4. Identify the behavioural problem.

· If the problem is a typical one of that child’s age, the strategies to support this step in the child’s development in the following pages should be enough to modify the unwanted behaviour.

· If the behaviour is not typical, it is necessary to evaluate a number of factors to be fully informed about the behaviour. These include:

· intensity

· appropriateness for the child’s age

· frequency

· duration

· manageability

· external factors, e.g. family / home situation

· When the above factors are identified, it may be easier to change the environment or strategies used with the child in order to support the child’s learning and change the behaviour patterns.

· Using the observations you have recorded, discuss with other staff members what strategies are to be used for different situations.

·  If necessary, referral to a specialist may be helpful if staff members are unable to deal with the situation.
· Continue to monitor and record observations of child’s behaviour.

 Strategies for behaviour management

1. Praise and Ignore
Praise and ignore

· Encourage desired behaviour either verbally or non-verbally (touch, smile). Often we take good behaviour for granted and take notice only of the inappropriate behaviour. 

· Ignore negative behaviour (as long as it is not dangerous) to reinforce the child that acceptable behaviour receives attention and rewards.

· When reinforcing appropriate behaviour, do it immediately, and be specific. Use physical attention with praise, and fit praise to each child’s likes and dislikes.

2. Redirection 

· If you can see a potentially difficult situation arising, it can be used as a teaching opportunity to support the development of the child’s social skills or if more appropriate redirect a child to another activity.

· Similarly, if a situation has occurred, redirect a child to something and praise when appropriate behaviour is shown.

3. Modelling

· Model the behaviour you desire and work together with the child to encourage the behaviour.
· Provide children with explicit communication strategies to support their social development, joining in play and ways to sustain productive social experiences. 
· Use one child as a model for another; this can be particularly useful in a group situation.

4. Rewards and privileges

· Present rewards or privileges only during or immediately after desired behaviour, do not use them to stop misbehaviour.

· Describe the rewarded behaviour to the child.

· Vary rewards and privileges each time.

· Select rewards and privileges that are important to the child.

· Occasionally tell children ahead of time what they can do to earn rewards and privileges.

· Do not reward children for stopping unwanted behaviour — this is bribery.

· Simple rewards or privileges include allowing the child to do something they like; e.g., setting up for lunch. Non-tangible rewards are often the most meaningful to children. Be aware not to overdo rewards as they will lose their significance.

The next two strategies involve negative consequences for behaviour. These should be used only when the previous strategies have not been effective. These include the child experiencing something they do not like, or missing out on the things they like. The goal of these processes is to guide the child toward self-acceptance and self-control and ultimately to self-discipline. Part of this process is learning that what they do has an effect on themselves and others.

Never use punishment to demean a child, or place judgement on a child. Discussing the incident with the child can often lead to the child making their own decisions about an appropriate course of action.

5. Removal of rewards and privileges

· When you tell children they are going to loose something, you must follow through.

· Withdraw rewards or privileges during, or immediately after, behaviour you wish to stop.

· Tell the child why you are removing the reward.

6. Withdrawal from the situation

· Withdrawal should not be humiliating, and should not last any longer than three to five minutes.

· It should be used in conjunction with an opportunity to return to the situation when the child and staff member have both gained control.

· Praise the child for the first desirable thing done after being withdrawn.

· Ignore any negative comments made by the child while they are withdrawn from the situation. Discuss the situation after all concerned have calmed down.

· Remember that being withdrawn has the potential to give the child feelings of rejection, and diminishing self-esteem, and should only be used as a last resort.

· There are many books and articles available on behaviour management, and staff members are encouraged to read further to gain other ideas and viewpoints.

Dealing with Ongoing Challenging Behaviour
When children continue to challenge adults with their behaviour, an Individualised Behaviour Support Plan (IBSP) needs to be developed with the child’s family, centre staff and other relevant professionals.
· Complete detailed observations

· Where the child is at their best?

· What calms this child most effectively?

· What are this child’s early warning signs?

· Which adult does this child prefer to be with?

· Which peers does the child seem interested in?

· Complete Behaviour Frequency Chart
· Clearly define the behaviour you are wanting to reduce
· Complete Assessing Behaviours Chart
· Complete observations regarding the antecedent (what happened before the behaviour?), the behaviour (what was the behaviour?) and consequences (what happened after the behaviour?)

· Organise a meeting with the child’s family, staff and other relevant professionals                                  

· It is essential to include families when there are concerns about a child’s behaviour

· We need to view families as our partners, keeping communication honest, open and frequent

· We need to be sensitive to their feelings as the child’s parent.

· We need to remember that they know their child best.

· Develop an Individualised Behaviour Support Plan (IBSP)
· Observations should link directly to the plan
· The plan needs to be written to in clear, simple language and in bullet points.

· Staff and family receive a copy

· All staff members agree to follow the plan, at every opportunity throughout the day.

· Components of an IBSP

· Background information

· Observations/ Concerns

· Analysis and Interpretation

· Planned approach;

· Preventative strategies

· Teaching strategies (e.g. social skills, language skills, emotional regulation)

· Intervention strategies

· Implementation

· Review

· Behaviour Emergency Action Plan (BEAP Some children will continue to challenge staff, even after an Individualised Behaviour Support Plan (IBSP) has been implemented. If the child’s behaviour is physically harmful to others a BEAP will need to be implemented and be referred for further professional assessment and additional support. The BEAP is developed in collaboration with the child’s family, staff and other professionals
The BEAP may include;
· A protective intervention hold (PIH)
· A protective intervention lift 
· An evacuation plan – moving children to another area of the centre.
· If on any day a child’s behaviour is deemed by staff to be of real danger to the child themselves, other children or staff, parents will be contacted to collect their child from the preschool.

· In some situations parents may be asked to withdraw their child from the centre if :-

· They do not work with the staff to improve the child’s behaviour, i.e. decline to follow through on a referral to a support service.

· A child’s inappropriate behaviour is regularly causing staff member(s) supervision to be monopolised and therefore lowering the overall supervision for all children.
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Dealing with Specific Behaviours
What to do when one child bites or hurts another child:

· Attend first to the victim to comfort the child and assess the situation. Apply first aid.

· While attending to the victim (or immediately after) draw-in the biter or hitter. Explain the situation and the consequence of his / her action in language understandable to the child. Younger children need to see disapproval while older children may be drawn into a more complex explanation.

For a younger child:

· “I know you want a turn / you need to ask for a turn. Say ‘Turn please’. Look, (name) is crying because you bit / hurt her. Biting / hitting hurts.” (Show disapproval in tone of voice and facial expression.) “Come and help me put some ice on this sore mark.”

· By encouraging the biter / hitter to “help” with first aid she / he is then touching that child in a positive way.

· With an older child you may be able to talk about how and why the situation occurred and encourage the biter to verbalise her / his feelings.

For the older child:

· Ask what happened and listen to the children’s response. Talk about how the problem arose. “I know you are frustrated and angry because you wanted a turn but instead of biting / hitting, what should you say to (name)?”


You may need to involve the child in an experience while she / he is waiting for a turn. Be sure to follow up by encouraging the hitter / biter to ask for a turn and making sure that she / he does have a turn.

· Write an accident report. Parents of the victim do not need to know who bit / hit their child.

· Inform Parents.

· If this behaviour is an ongoing concern with a particular child her / his parents should 
be spoken with and strategies developed that are consistent between home and the Centre.

· Points to remember:

· In all situations consider the child and their behaviours in light of points made at the beginning of this policy. Can you support the child’s skill development in this area? 

· Correct the behaviour not the child. Afterwards involve the biter / hitter in a positive experience to show that you still like them as a person.

· Prevention is the key issue; be aware of children likely to bite, when this occurs and why.

· Recognise why children bite / hit — remember development stages.

What to do when children swear:

Young Children

· Ignore the swearing, in most cases with children up to the age of three years they are experimenting with words and language. If you show a strong reaction to a swear word it is likely you will reinforce the effect swear words have.

· Redirect the child’s language by questioning them about their play, what are they doing? 

3 to 5 year olds

· As children get older they learn the effects of using swear words.

· Assess the situation — remember there is usually a reason why the child is swearing. Deal with the issue / problem which has lead to the child swearing. Encourage children to talk about what has happened and develop solutions to work through the problem.

· Teach children to use appropriate language to express how they feel. Help them with appropriate words to use.

· Model appropriate language skills.

· If swearing is an ongoing problem with a particular child talk to the child about how it makes you and the other children feel when she / he uses these words, talk about why she / he uses those words and talk about words the child can use instead of swearing.

· Talk to parents of the child if swearing is an ongoing problem. Devise methods of dealing with swearing that are consistent between home and the centre.

What to do with temper tantrums:

It is important to recognise that most children reach a stage in their development where they are becoming independent yet need to feel secure. The world is exciting and invites exploration, yet can be frustrating. It is at this stage of development that temper tantrums are beginning. Tantrum behaviour includes stamping feet, throwing self on the ground, screaming and “whingeing”.

1. Assess the situation:

· Why has the tantrum occurred? Usually child will tantrum because they have been denied something they want to have or something they want to do. Is the child likely to hurt him / herself or another child? If so it may be necessary to clear a space free from objects and “onlookers”.

2. Ignore the behaviour:

· Don’t look

· Don’t touch

· Don’t say anything and

· Don’t give in

3. Reason with the child after she / he has calmed down.   

· It is important to talk about what has happened. Children are beginning to learn ways of expressing how they feel and often can be shocked by the force of their own emotions (especially if it is the first time they have had a tantrum). They need to know you still like them as a person but didn’t like what they just did. By talking and reasoning with children we believe it teaches them that it is OK to feel angry, frustrated or upset while helping them learn how to express these emotions in an appropriate way.

· For a young child this may simply be a cuddle while giving them something else to do.

· For an older child it is important to verbalise what has happened, talk about other ways of dealing with the situation, explaining why they couldn’t do what they wanted to do (e.g., it’s dangerous). By doing this you are showing the child that you still like them and are restoring a positive relationship with the child. Support them to express what they were feeling. 
4. As each child is an individual, staff members will need to use their own discretion as to the best plan of action.

Packing away, when children do not want to help
· Inform children in advance that soon it will be time to pack away (put pack away music on); this gives them the chance to finish what they are doing.

· Model appropriate behaviour

· Have appropriate expectations of what children can do. Assign children to an area to pack away and do it with them, explain why we need to pack away (eg, because we are going to have morning tea).

· Provide them with a clear task; Eg ‘can you pick up those 5 cars and put them in the basket’. 

· Provide lots of positive reinforcement to children when they pack away, verbal 

· Praise or non-verbal (a hug or a pat on the back). Thank them and let them know that you appreciate their help.

· Explain to children who are resisting packing away the consequences of their actions (e.g., “We can’t go outside until we have packed these dolls away”).

What to do when Children have a toilet accident:

· It is important to remember that toilet trainers need to be taken to the toilet regularly to prevent them wetting or soiling.

· Toilet training is like any other learning process. Children learn through trial and error, through their own mistakes. Children need lots of positive reinforcement when they do successfully use the toilet.

· If a child wets or soils don’t get rustrated. They are learning to master this new and complicated skill, so...

· be patient and remember often children are upset or embarrassed when they wet;

· Take off the child’s wet clothes (they go in a plastic bag and into the blue bucket).

· Take the child to the toilet, even if they don’t do anything this is important for the child to develop a cognitive connection between wetting or soiling and actually using the toilet. Stay with the child when they are on the toilet.

· Provide positive feedback for the child.

· If it is an older child who has had an accident help them to clean themselves up and get changed. It is common for children to regress in their toilet training so it’s important to assess the situation. Is it a one-off accident or is the child wetting regularly? Note any changes in behaviour as a pattern may be evident.
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